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The Protecting God’s Children®
Touching Safety for Children®

Instructions for Catechists, Educators, Youth Ministers, and Other Caring Adults®


Teaching Touching Safety

High School Level, Grades 9 through 12 (ages 15 through 18 years)
Year Five: Speak Up! Speak Out! Be Heard! 
 

Getting started with Lesson:

Principle: 
Supporting children in learning to speak up, speak out, and make sure they are heard when they are confused or scared or when something happens that makes them uncomfortable or uneasy.

1) Choosing the right time and the right person to talk to about things. 

2) Knowing what to say and how to say it so that adults pay attention. 

Catechism:
Man is obliged to follow the moral law, which urges him “to do what it good and avoid what is evil” (cf. GS 16). This law makes itself heard in his conscience.  #1713

 

Goal: 
To assist children and young people in being able to speak up when they are confused or scared, to speak out when something happens that makes them feel uncomfortable and to make sure that they are heard when they talk to adults in their life about something that is important. 

 

Learning Goals: 
To teach children and young people some guidelines about speaking up and speaking out when they experience situations that make them feel scared or confused or when they feel uncomfortable or uneasy with someone or something that is happening. Empowering children by providing communication skills that can be used in a variety of situations and focusing their application to circumstances that place them at risk related to their personal safety. 

· Children and young people can learn age appropriate skills for that empower them to communicate powerfully.

· Children and young people can start to learn to identify times, places, and people that provide the best chance for them to be heard when they have something important to communicate. 

 

Dealing with the teens—key concept is “transition”

This is the age where all the experiences that began with puberty—the physical changes and the developing emotions—are moving rapidly toward the newfound identity of a young adult. The self-consciousness deepens and matures. The world of “children” is now renounced. Teens believe in their immortality and may tend to be reckless in behavior. Although it would appear that they reject authority while defining their own independence, in reality they rely on the strength and support they find in parents and meaningful adults.
Parents, catechists, teachers, youth ministers, and other caring adults must also listen to young people and observe what’s going on with them. Let young people be themselves.  Let them explore their self-expression—and know who they are with, what they are doing and remind them of the importance of protecting themselves during this time in the young person’s life. During this time, young people are completely self-absorbed and many are naturally less communicative. 
Vocabulary words:

· Communication - The imparting or interchange of thoughts, opinions, or information by speech, writing, or signs.
· Trust — Reliance on the integrity, strength, ability, surety, etc., of a person or thing; confidence

· Heard — To listen to; give or pay attention to what is said.
Supplemental material is available as an additional resource for this lesson plan starting on page 5. This is optional information as a refresher on grooming that may be useful when presenting this lesson.
High School Level, Grades 9 through 12 (ages 15 to 18 years)
Year Five: Speak up! Speak out! Be heard!

Activity #1: 
Play the introductory DVD to begin the lesson.

Activity #2:
Classroom Discussion — Speaking Up and Speaking Out!

Activity #3:
Reporter Activity

Activity #4:
Classroom Discussion – Learning when and who to tell
Supplies: 
Opening DVD


Prayer Handout/Poster


DVD Player and TV 


CD player

Activity #1:
Show video if appropriate.
Activity #2:
Speaking up and speaking out! 
Supplies:      
Six Questions Handout



Pens or pencils

The main purpose of this discussion is to emphasize the importance of talking to a trusted adult when something bad, scary, or confusing happens and these young people are facing a dilemma. With this age group, the challenge will be to get them to tell any adult. At this age, young people are usually completely wrapped up in their friends and their peer groups. Even if they have a good relationship with parents, they are reluctant to talk to parents about these kinds of things. Having said that, whether they tell their best friend, their parent, a coach or teacher or another trusted adult, speaking up and speaking out in a way that clearly communicates is a key skill to develop. Using these lessons to help them develop those skills will be valuable for the rest of their lives. This lesson concentrates on “what” to say if something happens. We want young people to know how to communicate clearly so that what they need to say is actually heard.

· When something important happens, who is the first person you tell? Does it matter what happened? Does it matter where it happened or who did it?
· For example, do you tell certain things to friends first and others to parents or the coach or a favorite teacher? This question begins to have them look at what they share with the different people in their life such as family, parents, trusted adults, friends, siblings, teachers, etc. 
· How do you decide who to tell first or maybe who you don’t tell at all?
· What if something happens that hurts you or upsets you or that you know will upset your parents? Do you tell your parents anyway? What do you tell them and how do you know what to say? Make sure you do not make judgments about what they tell others and who they tell. Also remember the point of the discussion is not to talk them into doing something different. The point is to have them start to really think about who they talk to about the serious issues they face, or important or upsetting things that happen and why they choose a particular person or persons to tell. 
· Are there things you keep to yourself? Why? This is an opportunity for the students to start to see that already they are weighing things carefully to determine whether to share or not and, if “yes,” what to share and with whom. Regardless of the age group engaged in this conversation, these questions will begin to uncover or reveal something about each person’s willingness to share and to trust others with sensitive information. 
· Do you think about who you will tell or is it just automatic for you? Invite them to start to consider that they have already fallen into a pattern of who to tell about certain things, and they probably did not make a conscious decision to do it. 
· How did you decide who to tell and what to tell that person? Again, this opens up a conversation about the way young people evaluate important matters and decide how to proceed. Listen to what they say for clues to the very real possibility that the decisions about who to tell and what to tell are formed mostly on the influence of others, i.e. friends, peers, social media, influential adults, etc. 
· Now that we are starting to get present to the decision making process and the fact that it is almost completely automatic, let’s look what happens when we tell. Does it sometimes seem like people just don’t get what you are saying? Do they seem confused or ask you many questions after you tell them something? If young people say that it sometimes seems like the adults in their life don’t understand them, ask them to look and see if they know why that happens. The point is to have them start to see that sometimes when they have something to tell, they just don’t know what to say and sometimes when things are upsetting they are not sure why they are upset or what happened that left them upset.
· No matter who we are intending to tell, we want to be able to share our story in a way that communicates clearly and quickly. Sometimes it is hard to figure out just what to say and how to say it, isn’t it? Check this out with students. It may or may not occur that way for them.
· Sometimes, when the issue or situation is important or could be upsetting to others or is upsetting or embarrassing for us to tell, we think a lot about what we might say before we actually have the conversation, right? 
· One way to make sure we communicate effectively is – if there is time - think about what to say and how to say it so that the person we talk to gets the message. 
Activity #3:
Reporter Activity

Print out attached Reporter’s Questions for each student. This is an activity to allow the young person to enhance the way they communicate effectively. 
· If our goal is to be clear, it might be valuable to have some way to clarify what it is we want to communicate – to think like a reporter. There is a process reporters go through to get the information they need to tell a story that can help us develop our ability to tell someone else what happened or is happening in a way that truly communicates what we want and need to say.
· When reporters begin to research a story, they answer six questions before they report. These questions help them gather the facts about a situation or circumstance so they can tell the story, be understood, and get any help they need? Does anyone know what those questions are? 

· Here are the questions? Hand out the work sheet with these six questions (see attached).
· Who is it about?

· What happened?

· Where did it take place?

· When did it take place?

· Why did it happen?

· How did it happen?

· What is different about these questions? Steer the conversation towards an awareness where none of the questions can be answered with a simple “yes” or “no.” Asking these questions of themselves or others will help them learn what’s important when there is something hard to talk to people about, or something scary or confusing to tell.
· Why is it important to have the facts? Listen as the young people start to get present to the importance of the facts in any situation – particularly a fact that can be upsetting for others or difficult to discuss.

· Speaking up about something that makes us feel uncomfortable or scared begins with being able to tell someone as many facts as we can. We are going to practice telling a story using these six questions to figure out what to say. Everyone is going to write a story about this situation using these six questions to figure out what to say. 

· Use the worksheet with the six questions we just gave you to identify the important facts in the story and then write out what you would say to tell your parents or another trusted adult what is happening in a way that lets them know this is a serious situation. 

· NOTE: Begin to tell them a story about a teacher and a student. Give them one section at a time and stop so they can write down the facts they heard in that part of the story. Give them about a minute to write and then add the second part of the story. 
Part 1: There is a new science teacher this year named Ms. Wilson, and she seems great. She is very pretty and, although she dresses like a regular teacher, she drives a brand new sports car. Many students are talking about her. The guys comment on how great she looks and her “hot” car and the girls are impressed with how smart and good looking she is. Everyone says she has made science much more interesting and fun by creating some great experiments and activities. Casey never cared about science before Ms. Wilson came to the school. Now he seems to be interested in learning about it. Maybe Casey wants a good grade in science, but he loves cars and is always talking about the kind he plans to get when he is on his own – a convertible sports car. Yesterday, Ms. Wilson offered to give Casey a ride in her car someday after school. 
Take a minute to write down the facts you heard in what I just told you.  [Pause to let the kids write down the facts they heard in this part of the story. Do not read any part again or answer any questions. The point is for them to listen and to start to realize what they hear and what facts they actually remember from hearing something one time.]

Part 2: Tuesday, Casey needed a ride home. Ms. Wilson said she would give him a ride in her car, so he thought maybe this was his chance to take Ms. Wilson up on her offer. After school, Casey waited for Ms. Wilson in the parking lot and asked if her offer for a ride was still open. Ms. Wilson patted him on the shoulder and said, “Sure, get in and tell me where you live.”

Take a minute to write down the facts you heard in what I just told you.  [Pause to let the kids write down the facts they heard in this part of the story. Do not read any part again or answer any questions.]
Part 3: Ms. Wilson got in the car, buckled the seatbelt and waited for Casey to do the same. She pulled out of the school parking lot and, as they were driving, she asked Casey if he wanted her to put the top down. He said “Yes!” enthusiastically, so she pulled into a parking lot and put the top down on the car. She then got back on the road and asked Casey if he had time for a little ride. He said “yes” and she asked if his parents would be worried if he did not come straight home. He said that if they were looking for him, they would text and he would let them know he was getting a ride home. She took off driving through the countryside outside of town. 

Take a minute to write down the facts you heard in what I just told you.  [Pause to let the kids write down the facts they heard in this part of the story. Do not read any part again or answer any questions.]
Part 4: As they rode around, Ms. Wilson asked Casey many questions about what he was interested in and what he did with his time. She seemed really interested in Casey and shared a lot with him about her life and what she cared about. Casey was amazed that a teacher would talk to him like she did and treat him like an adult. As she drove into Casey’s neighborhood, she leaned over and put her hand on his leg. She told him that she thought he was very special and was glad they had this time together; however, she suggested letting him out of the car a block or so from his house. She said that if someone saw them, they might not understand their friendship. She suggested they could do it again but reminded him that it should be their little secret. She then told Casey she would see him at school and reminded him the ride home was his idea.

Take a minute to write down the facts you heard in what I just told you.  [Pause to let the kids write down the facts they heard in this part of the story. Do not read any part again or answer any questions.]
· Now that you have heard what happened, write out the story in your own words as if you were going to tell it to someone you trust.  Give the students about five minutes to write and ask anyone who is willing to read their version out loud. If they do, point out that while the stories are the same they are also very different. This point is to help students start to understand how important it is to speak up when something happens that is confusing or scary and the value of being able to say WHAT HAPPENED! They will probably begin to confront their confusion about what there is to tell. They may be wondering whether anything bad really happened or whether there is really anything to tell. This is part of the struggle of sharing something confusing or uncertain with someone you trust.   
· How many of you had trouble with this exercise? What were the challenges you noticed as you listened to the story? 
· How many of you really wondered whether anything bad was happening at all? 
· How many of you thought Casey was partly at fault?
· How many are still confused about what really happened and would have trouble telling someone else what bothers you about what happened? Use this conversation as an opportunity to point out the challenge of how to deal with confusing situations that are not clearly right or wrong. Emphasize that “better safe than sorry” is the best way to approach the situation. 
· In our next lesson we will talk about what to do next. Once you are clear about the facts and why they are upsetting or unsettling, who do you tell and what do you say? 
· Between now and the next lesson, notice how many times you think about telling your parents or another trusted adult about something but then you don’t say anything at all. 
· As we complete our lesson today, let’s remind ourselves of the importance of speaking up and speaking out when something bad or uncomfortable happens. 
Activity #4: 
Classroom Discussion – Learning when and who to tell
Directions: 
Remind your students that these lessons are designed to give them the tools to protect themselves when difficult or even dangerous situations arise. Tell them that in today’s lesson, we will be talking about when to disclose a dangerous event or situation and who to tell when something bad, uncomfortable, scary, or confusing happens to you. Remind them that knowing what to do when someone threatens or violates their boundaries—or the boundaries of a friend—can mean the difference between staying safe and getting hurt.

One of the essential elements your students must learn is that you must tell a trusted adult if someone violates your boundaries.


Sometimes reporting this type of inappropriate behavior is the hardest part. Ask your students why disclosing this sort of behavior is so difficult. Listen for the following reasons:

· I think I can deal with it myself. 

· I’m not sure exactly what happened.

· It was my fault because I went there or because I took a drink.

· I don’t want to get anyone in trouble. The person asked me not to tell and I don’t want to be a snitch or a rat.

· I don’t want to be blamed for what happens if I tell someone. .

· I don’t want to upset my parents, family, friends or teachers.

After students have given a number of reasons, continue the discussion by making the following points:

· Even if you can deal with the way the situation affected you, telling a safe adult means that the offender has to deal with his or her own inappropriate behavior. And, perhaps, by revealing an incident, you’ll be helping to protect someone else from harm.
· Even if you don’t know for sure what happened, it is important for you to tell an adult that you trust.
· All of us are human and all of us make mistakes. Even if you placed yourself in a risky situation, it was NOT YOUR FAULT if you were sexually assaulted.
· Telling a safe adult about someone’s inappropriate behavior does not get the person into trouble. The person’s own inappropriate behavior or crime is what gets them into trouble.
· It is unfortunate, but common for society to blame the victim when something bad happens. However, there is a vast difference between accepting responsibility for your mistakes or errors in judgment, and the actions and behaviors of people who deliberately harm you for their own personal gratification. Many times people need to point a finger at someone else to avoid confronting their own behavior. Do not let unenlightened people who may want to blame you, stop you from speaking out when bad things happen. If you don’t speak up, the person who will continue to get hurt is you or perhaps someone else you know.
· The people who love you will always be upset when bad things happen. It is not your job to protect the adults in your life from being upset. They’re not upset at you. They’re upset because they love you and someone did something to hurt you.
Prayer to end the lesson:
(Have this prayer on a poster on the wall and as a handout for the students to pray along with you and take home with them. It is a variation of an Old Catholic Traveler’s Prayer to be said before beginning the journey. Remind the students that as they grow up, they are on a kind of journey through life. Each time they leave their own home or their own room to go out on their own, they are traveling. Prayer can help prepare them for the journey and guide them along the way.)

My holy Angel Guardian, 

Ask the Lord to bless the journey that I undertake, 

That it may benefit the health of my soul and body; 

That I may reach its end, 

And that, returning safe and sound, 

I may find my family in good health. 

Guard, guide and preserve us throughout the day and night.

Amen.  

Supplemental Resource Material for Teachers

The complete grooming process employed by a child molester is usually three-pronged and involves physical as well as psychological behaviors. In person, the process may take months, even years to accomplish with regular face to face contact but through the Internet, predators can break down the young person’s defenses in a very short amount of time, particularly if the young person is vulnerable or uninformed about the risks of the Internet. 

The three aspects of the typical grooming process are physical grooming, psychological grooming, and community grooming. All three are going on at the same time. 

In the case of Internet seduction, the physical grooming becomes part of the process much later in the game. In fact, by the time the molester has an opportunity to touch the young person it may be too late to protect the young person from harm. There is no “build up” in the levels of intimacy of touch when the Internet is the contact point. Young people solicited through the Internet are often abducted by the molester when a face to face meeting is arranged or there is any kind of physical contact. On the Internet, the physical grooming and community grooming are left out of the initial process and the psychological grooming has some new twists. 

The most important aspect of grooming through Internet contact is the psychological grooming. The molester establishes a relationship online by pretending to be someone in the young person’s age group. Through conversations about things the young person is interested in, the molester will lure the young person into chat rooms and, eventually, is often able to convince the young person to defy parents, grandparents, and guardians and meet the molester outside the home. The young person is convinced that the molester is trustworthy and believes this person is a friend, someone that really likes and understands the young person. The young person may be convinced the online friend is the same age and has the same issues. Molesters know it is important to talk to children and young people on their level. They communicate in a way that children and young people understand and convince the young people that they are someone who can be trusted —someone just like them.  On the Internet, this psychological grooming is particularly effective because none of the natural barriers of distrust or apprehension that might arise for a child are present. The physical appearance and real age of the molester are hidden from the child’s view.  The Internet provides a wall for the molester to hide behind and the child can’t see the molester or the wall. Children and young people are particularly vulnerable to this approach because of their natural tendency to trust others. 

Threats about not telling or threats about harming someone or something the young person loves are not needed in this situation. The young person’s resistance is broken down through the communication process. Remember, the young person often thinks that he or she is talking with another young person. There is really nothing to tell mom and dad. After all, they are older. They would not really understand. Sometimes the young person is conflicted; however, most of the time, unfortunately, what really happens is that the young person bonds more to the molester. 

On the Internet, there is no grooming of the community. In fact, the intention of the molester is to bypass the community altogether. In online seduction, the molester wants to remain hidden from view. He or she and will create a relationship with the young person that goes around the parents, grandparents, or guardians and encourages the young person to keep the conversations secret. This works because the young person believes the person on the other end of the communication is telling the truth. 

The behavioral warning signs of a potential predator are evident in online communications, but they are much more difficult for adults to identify. There is a wall between the parents/adults and the predator that distorts everything about the relationship. This is why it is so important for parents/adults to be aware of the communications their children and young people are engaged in on the Internet and look for the signs that something is off.
Among the ways the behavioral warning signs show up in new and different ways on the Internet are: 

1. Always wants to be alone with children. On the Internet, the predator has one on one access to children and young people through email and chat rooms. Email communications though are more risky. Parents can read email on the computer. Chat rooms are places for private, real time, conversations that are more difficult and sometimes impossible to recover and read. Predators will invite children and young people to join them in chat rooms for “private” conversations. 

2. Give gifts to children, often without permission. In person or on the Internet, predators find ways to give gifts to children and young people and tell them to keep it secret. The gifts may be as simple as candy or soda that parents won’t allow. However, gifts are often more than that, particularly when they come from someone who made contact with the child over the Internet. In that case, the gift is likely to be entirely inappropriate. Gifts such as perfume, flowers, lingerie or expensive items that parents cannot afford or a bouquet of roses or a box of lingerie for a girl.  
3. Allows a child to engage in activities that parents would not allow. When meeting with children and young people online, predators lure them into online chat rooms and encourage secrecy. This activity is extremely effective at driving a wedge between the child and their parent(s). Child molesters look for children that are alone after school. They prefer to contact the young people between the time school is out and the time parents come home from work. This is another factor that convinces children and young people that the person “talking” to them is someone their own age. Why else would he or she be home and able to chat or email after school?

4. Uses sexually explicit language and tells dirty jokes. If parents/adults are monitoring children and young people’s communications online, they can often see that this is happening and intervene. If, as is often the case, children and young people are allowed on the Internet unsupervised, it is possible for knowledgeable parents to recover this information; however, it may not be discovered early enough to protect a child or young person from harm.  

Knowing the warning signs means little where the Internet is concerned if parents are not monitoring their children’s Internet activities. Find out where they are going on the Internet. Read email messages. Check out their social networking site(s). Put limits and filters on any computer children and young people can use and check regularly to make sure that filters are in place and working. 

Generally, the grooming process is complex. On the Internet it is much more difficult to identify and interrupt. This lesson is designed to focus on two things those children and young people can do to protect themselves from predators on the Internet. Two simple rules that can be the difference between safety and danger for children are: 1) keeping personal information private and 2) young people need to follow their parent’s rules in order to stay safe.  Concentrating on these two warning signs will reinforce the message from parents and other caring adults about Internet dangers while keeping the opportunity of the Internet available for everyone to enjoy. 

REPORTER’S QUESTIONS

GATHERING THE FACTS

Who is it about?______________________________________  
___________________________________________________  

___________________________________________________

What happened?_____________________________________  
___________________________________________________  

___________________________________________________  

​​​​​​​​​​​​​​​​​​​​___________________________________________________  

___________________________________________________  

Where did it take place?________________________________ 
___________________________________________________  

___________________________________________________ 

When did it take place?________________________________  
___________________________________________________

___________________________________________________  

Why did it happen?___________________________________  
___________________________________________________  

___________________________________________________ 

___________________________________________________  

___________________________________________________

How did it happen?___________________________________
___________________________________________________  

___________________________________________________ 

___________________________________________________ 

___________________________________________________ 
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